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Introduction
This work is part of an effort to describe EFL (English as a foreign language)
students’ internal factors to succeed and fail in language learning. There have recently
been focusing not only on language teaching methods but also on students’ factors in
real classroom contexts. The goal is to research and discuss their factors in language
learning, especially learning English as a foreign (or second) language for Japanese
students from the viewpoint of factors related to success and failure in language learning.
Backgrounds
To understand the nature of Japanese students’ attitudes and trends for language
learning, some studies conducted in Japan must be taken into account at first. Takahashi
(2005) finds that attitudes and motivation for English learning are clearly affected by
their English proficiency level, and learning style has more effects on their success than
the necessity for their learning. For junior high school students, factors related to
learning strategies are different from the factors that university students have (Hojo,
1998). In this regard, the internal factors of different students should be separately
considered from their levels.
Furthermore, I need to incorporate causes of failure and conditions for success in
the learning and teaching of foreign languages. Strong reasons for failure are as follows:
1) Unwillingness to learn, 2) Learner’s expectations are too low, 3) Unrealistic aims, 4) Off-
set teaching, 5) Physical and organizational impediments, 6) Insufficient time for learning
and teaching, 7) Gross incompetence in teaching, 8) When the teachers/materials equation is
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not solved, and 9) Teachers inadequately prepared (Strevens, 1980). Strevens also proposes
the situations for success in language learning as: 10) Willing learners, 11) Learners see the
relevance of their learning, 12) Lerner’s expectations are high, 13) The target language has
good standing in the community, 14) Physical and organizational requirements are met, 15)
Realistic aims are accepted by all, 16) Suitable syllabuses, 17) Intensity of teaching relatively
high, and 18) Teachers have a high level of professional competence. However, the recent
study is not enough to be examined for applying these scales to Japanese actual
classroom contexts. To examine internal factors of students, I surveyed junior high
school students who speak Japanese as their first language with the factors for success
and failure.
Methodology
Subjects
The subjects in this research are 120 students (40 students in each grade) who have
attended a private middle school in Japan. Also, they are Japanese native speakers and
have studied English as a foreign language at school. The reasons why private school
students are subjected are twofold. Firstly, students are coming from many different
areas by using public transportations. Secondly, half of the students have passed on
entrance examination to enter this school but others got a place to study here from the
affiliated elementary school without any examinations or requirements. These conditions
are inevitable to avoid some trends only in a particular region and background.
Survey
Every student participating in this survey answered following 7 questions: 1) Do
you have a specific purpose of learning English?, 2) Do you think materials that you have
learned are suitable for your level?, 3) Are you willing to study English?, 4) Do you think you
will be able to use English after graduation?, 5) Do you think learning English is very
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important?, and 6) When do you often realize spoken or written English? The important point
to note is that these questions listed above were translated in Japanese for participants to
avoid some confusions and misunderstandings because most participants are elementary
level in learning English. The questions include yes / no question, multiple answers
question and 3-choice question with some reasons for their choices. This survey is based on
the factors related to success and failure in language learning listed in background section.
From the standpoint of students, the factors of no.5, 7, 8, 9, 14, 17 and 18 are excluded
because these factors are depend profoundly and deeply on not only students but also
teachers. I realized that the factors in both students and teachers are difficult to observe or
survey due to the vast area of research and necessity of accepting  more participants.
Results and discussion
Piece-by-Piece Analysis
In this section, the answers responded by participants will be analyzed with the results.
1) Do you have a specific purpose of learning English?
The first question is focused on aims and varied reasons for keeping learning
English. Learners should know and accept reasons for language learning in order to
improve their future achievements (Strevens, 1980). I can see from table 1 that many
first year students do not have a specific purpose for learning English. However, this rate
is gradually increasing as they get older. As for second year students, nearly half of
participants have no idea why they should learn English. To the contrary, over half of
third year participants have specific purpose to learn English. Here I would like to
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㻌  YES NO N/A 
First 8 32 0 /40 
Second 16 22 2 /40 
Third 23 16 1 /40 
Table 1: the result from question 1 
emphasize actual reasons given by participants:
First year students
• For living in some foreign countries: 2
• For future development: 6
Second year students
• For studying abroad in the future: 2
• For future development: 5
• For job hunting: 2
• For living in some foreign countries: 1
• Just for some tests: 3
• English is considered as an international language: 1
Third year students
• For studying abroad in the future: 5
• For future development: 7
• For job hunting: 7
• For living in some foreign countries: 1
• Just for some tests: 1
• Not clearly explained: 2
The most common reason is “for future development” or “simply improving their
command of English to communicate more people and to make more friends.” One
more interesting thing is observed: older students thought that learning for job hunting
in the future is more valuable than younger students did. Moreover, as the knowledge of
English has been accumulated, they tend to come up with a choice to study abroad. 
2) Do you think materials that you have learned are suitable for your level?
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㻌  5 4 3 2 1 N/A 
First 2 18 16 4 0 0 /40 
Second 3 16 15 0 2 4 /40 
Third 4 18 8 6 1 3 /40 
Table 2: the result from question 2 
This is 5-choice question to evaluate difficulties of materials that participants have
learned in English class from level-1 to level-5 (from very easy to completely difficult).
This relates to 4) off-set teaching and 16) suitable syllabus in the list stated by Strevens.
Even though the number of participants in this study is not enough to completely
interpret the result, I assume from table 2 that there may be a growing tendency to
divide students into high or low level as the English course program has been proceeded.
Also, this factor can have a bad effect on student’s expectation (See following chapter).
3) Are you willing to study English?
This question can determine participants as willing students or unwilling students.
The intention to learn is important internal factors for students and they will end up
learning little without intention (Strevens, 1984). From this result, though the number
of the first year students who are willing to study English is fewer, this rate increases
slightly among second and third year students in this study. This trend seems much
alike to the result seen in table 1.
4) Do you think you will be able to use English after graduation?
The participants who do not think that they will gain a good command of English
after graduation or in the future gave some reasons: English is difficult, they have not been
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㻌  YES NO N/A 
First 16 24 0 /40 
Second 21 17 2 /40 
Third 24 15 1 /40 
Table 3: the result from question 3 
㻌  YES NO N/A 
First 22 16 0 /40 
Second 19 17 4 /40 
Third 22 16 2 /40 
Table 4: the result from question 4 
well in English class, there is not enough time to learn, this learning just for tests will not
work in the real context outside their classroom and the lack of confidence. On the other
hand, about half of participants who chose “YES” did not show detailed reasons. Thus,
half students in “YES” group can be interpreted as much closer to “NO” group rather
than the group with truly actual expectations:
The students with their actual expectations: 35
The students with no comment or negative statements: 85
Now that I deal with students expectations, the profound problems should be
addressed here: anxiety. In fact, many participants stated that they do not consider
themselves as confident English learners because they have often been struggling with
materials in English course. Some argued that English taught at school is believed to be
used effectively just for some tests, and not to be used in the real world. In addition,
they thought that they have been going worse in learning than they have expected.
These views suggest that they can easily feel frustrated to learn English.
Actually, one of the most important internal factors of students for success or
failure, what many researchers have agreed, is anxiety. Students tend to hesitate for
participating class activities, speaking target languages in the class, and even
“procrastinating” what they should do after experiencing moderate anxiety (Horwitz et
al, 1986). Interestingly, He also states that the fact that many students who once feel
anxiety in response to foreign language learning was observed. Additionally, Strevens
(1980) illustrates one example: learners who do not believe that they can learn English
in time should begin the course with expectations of total lack of success. To consider
the case of Japanese students, Hojo (1993) shows that students feel most anxious when
they speak English among other students in class. Meanwhile these negative self-view
can be shifted to high expectations by teachers (Strevens, 1980).
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5) Do you think learning English is very important?
This question has a strong relationship to the status of English in community in
which the students are. If the target language is far from learners, learning is a difficult
task. Meanwhile, the achievement can be higher when this language has been
acknowledged to have a good status in the community (Strevens, 1980). Table 5 shows
that English is considered as an important language for most students. However, the
difference between importance for all and for only some people can be immense.
Therefore, I should need more data, heavily focused on these differences to discuss further.
6) When do you often realize spoken or written English?
Curiously, the exposure time to spoken or written English is little amount for first
year students but they are exposed to English more as they get older. This rule is similar
to the data seen in the first question. The breakdown list is as follows:
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㻌  Important Important for some Not important N/A 
First 21 17 0 2 /40 
Second 12 22 3 3 /40 
Third 18 19 2 1 /40 
Table 5: the result from question 5 
㻌  Rare familiar N/A 
First 32 4 4 /40 
Second 17 21 2 /40 
Third 19 20 1 /40 
Table 6: the result from question 6 
 
Table 7: the components that participants gave in response to question 6 
0 2 4 6 8 10 12 14
Anouncement
Foreigners
Music and Movies
Written Information
News and TV shows
Internet
Family members or Friends
The problem shown by table 7 is that the most components are one-way
communications: students can input what is said or written but they cannot output
without any aid. Due to this characteristic, many students have felt the lack of feedback
and interaction with real contexts. In general, learners should use what they already
know to improve their fluency in English. Also, they should take same amount of time
to cover all skills (input and output) for balancing (Nation and Newton, 2009).
The only way to solve this problem is that teachers should use such media in the
class and let students interact with other people using this input medium. There is
certainly one advantage these medium have: they can enhance language learning and
make a way to be exposed more than materials produced by teachers and the textbooks
(Gebhard, 1996).
Conclusion
In this work, I can show that overall actual conditions, especially from the students’
view, in a real classroom by using the list for success and failure in language learning.
Furthermore, I demonstrated that the different grades show the different trends for
particular questions. 
Objections may arise about the number of participants. It is not enough to
generalize the data in this study. I need to take more research with more participants and
replicate what can be seen from the result. Since this study is exclusive for students’
internal factors, I also need to examine some of the data from the viewpoint of teachers. 
However, this research can offer an opportunity to statistically observe what
happens for students in the classroom. Therefore, the data of this study is worth taking
even though further research is needed. 
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